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Abstract: Nurse educators’ competencies are essential for teaching at the graduate level.
However, previous studies report educators lacking some competency aspects, such as
pedagogical or research competencies. Developing nurse educators’ competencies is necessary
to design and shape high-quality education for future nurses working in healthcare settings.
The aim of this qualitative study was to explore Thai nurse educators’ viewpoints on improving
new nurse educators’ competencies in educating graduate students. A qualitative descriptive
research approach was used. Researchers interviewed 15 nurse educators in Phitsanulok, Thailand,
with expertise in graduate education. Data were analyzed using content analysis.

The study revealed that developing new nurse educators to educate graduate students
involved changing mindsets regarding such education and continuous learning. For example,
there were two themes focusing on 1) changing perspectives of nurse educators, such as
teaching at the graduate education level as teaching adult learners, and the goal of teaching
was enhancing students to be systematic thinkers, and 2) ongoing education for faculty, such
as attending a meeting or conducting research and learning from other faculty members.
Based on the study findings, educational institution administrators should identify strategies
to improve the mindsets of nurse educators and enhance continuous learning through
mentorship, study trips, and conducting knowledge management forums for graduate
nurse educators. Nurse educators should also use these strategies to improve their com-
petencies and be prompt in teaching quality graduate education.
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society. As a result, many people take postgraduate

studies to enhance their competitiveness.' Meanwhile, educator, all faculty should provide high-quality
nurse educators are expected to teach, research, and instruction by constructing, supporting, or adjusting

. . . . . . 2
provide academic services. In the role of graduate learning environments for their students.” They also
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should be experts in their subjects and allied fields.”
In addition, new nurse educators should be prepared
to develop their competencies because they are the
primary mechanism for driving excellent education.
In addition, they are directly responsible for arranging
lessons, assessing and evaluating learners, and
researching for learning development.” Therefore,
new nurse educators need pedagogical preparation in
curriculum development, teaching strategies, and
evaluation methods.* The essential core competencies
of nurse educators proposed by the World Health
Organization have eight domains: 1) theories and
principles of adult learning, 2) curriculum design
and implementation, 3) nursing practice, 4 ) research
and evidence, 5) communication, collaboration,
and partnership, 6) ethical/legal principles and
professionalism, 7) monitoring and evaluation, and
8) management and leadership.”

Whereas all competencies of nurse educators
are needed for nursing education implementation, one
study in Poland reported that nurse educators received
the lowest scores for their pedagogical competencies.®
Similarly, a previous study reported that the ethical
and moral aspect was rated at the highest level in Thailand
but in contrast, research and academic services aspects
were rated at the lowest level by Thai nurse educators.”
In the meanwhile, a previous study reported that the
professional development programs for new faculty
were more likely to address other components of faculty
development, such as research training or developing
personalities but failed to address teaching preparation.®
Similarly, a recent integrative review reported that
doctoral programs emphasize research training more
than providing teaching training for doctoral students.
As a result, inadequate preparation of new educators
to transit to their academic nursing faculty occurred.®

A major challenge is the nurse shortage, a
worldwide issue, particularly during the COVID-19
pandemic. So, nursing education institutes should plan
to produce more nurses promptly to fulfill the healthcare

systems’ needs for new nurses and graduate nurses.
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However, investment by governments to enable this
to happen is urgently needed. Meanwhile, systematic
preparation to nurture future nurse educators should
be considered.'® Worldwide, healthcare professionals
are experiencing an increasingly “VUCA™’ (volatile,
uncertain, complex, and ambiguous) healthcare
and educational system. Therefore, all the healthcare
workforce, including nurse educators, needs specific
skills to manage these changes.'' New nursing curriculum
is warranted to ensure that future nurses are well
prepared to meet healthcare needs.'” Nurse educators
should also understand national and global healthcare
system reform to increase nursing students’ national
and global health competencies.'® Finally, nurse
educators should remember that continuing professional
development is also essential to nurses’ lifelong learning
for keeping nurses’ knowledge and skills up-to-date."*
A previous study described nurse educators’ competencies
using a cross—sectional survey design, " but the purpose
of our qualitative study was to explore experienced nurse
educators’ perspectives on what and how to prepare
new nurse educators effectively. This information will
help build a better professional development program
for new nurse educators and improve the competencies
of educators, present and future.

Due to the COVID-19 pandemic and other
changes worldwide, the nursing profession must
promptly prepare graduate nurses for these changes. "
As a result, nurses need higher education, such as a
master’s degree, to be better prepared and have the skills
and knowledge to manage these changes. Therefore,
nurse educators responsible for developing the nursing
education systems should have competencies for improving

11,12,13,14 .
Graduate education

nurses’ knowledge and skills.
level is now necessary so that nurses will know how to
conduct research or apply recent and relevant evidence
in a clinical setting.'” In the meanwhile, providing
a better system to educate nurse educators is needed
because quality nurse educators will be able to facilitate
the good competencies of new nurses and contribute

to the quality of healthcare services.”
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Previous studies report that nurse educators
should be highly competent in various aspects, including
teaching, research, clinical practice, management,
communication, and ethics.>'® '° As mentioned above,
the World Health Organization reported eight-core
competencies for nurse educators, however, previous
studies have demonstrated that all necessary aspects of
nurse educators’ competencies are lacking and might
not be fulfilled.>™® For example, German nurse educators
needed a training program for integrating digital technology
into teaching.”® Previous studies also demonstrate that
nurse educators’ competencies are multidimensional,
but a lack of competencies is still reported.'® Therefore,
exploring the ways to develop nurse educators’ competencies
is warranted.” A previous qualitative study in the US
reported that ways to develop competencies among
nurse educators could be categorized into non-formal,
informal, self-directed, and self-regulated learning.”"
This might be related to a system to prepare nurse educators
at the doctoral level, either research-focused (PhD)
or practice-focused (DNP), designed to prepare them
for a faculty role.”

Study Aim

This study aimed to explore experienced Thai
nurse educators’ perspectives on what and how to
prepare new nurse educators effectively.

Methods

Study Design: The study employed a descriptive
qualitative approach because this research approach
is a method that can describe a comprehensive
summarization, in simple terms, who, where, and what
ways new nurse educators should do to prepare
themselves for teaching at the graduate education
level.”> This qualitative study was guided by nurse
educators’ core competencies, composed by the World
Health Organization.” The Consolidated Criteria for
Reporting Qualitative Studies (COREQ) checklist

served as a guide to report the study.”*
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Study Setting and Sample: This study was
conducted with nurse educators experienced in teaching
graduate education from a university in northern
Thailand. Data were collected from August 1 to August
31, 2021. Recruitment of the participants used the
purposive sampling method. First, the researcher
approached the participants face-to-face. Next, the
researcher selected eligible participants based on the
inclusion criteria: 1) work as a nurse educator, 2)
have experience in teaching graduate education level
of at least five years, and 3) willing to participate in
the study. Fifteen nurse educators agreed to participate
in the study, and all participants provided rich data to
understand the study phenomenon.

Ethical Considerations: The Naresuan University
Regional Research Ethics Committee approved the
study protocol (RREC. No0.026/64 ). Written informed
consent was obtained before the interviews. The
participants were informed of the study purpose, the
researcher’s approach and methods, and the participant’s
right to withdraw from the study at any time without
any adverse effects from work. In addition, to protecting
participants’ confidentiality and study rights, they were
informed that their data would be kept in a secure and
locked cabinet and would be destroyed after the study
was completed in three years. All data were presented
as a whole, not linked to specific individuals.

Data Collection: After research approval, the
first researcher (AW) contacted the dean of the faculty
of nursing from a university in northern Thailand for
permission to conduct the study and find potential
participants. We conducted in-depth interviews in
the offices of the participants. During the interviews,
only the participants and the researcher were present.
The first author conducted the interviews, starting by
informing the study’s purpose and ranging from 30
to 60 minutes once. We had established no personal
relationship before study commencement. The interview
guide was developed considering the literature, piloted
before use, and served as a conversational framework.

We also observed participants’ activities and used
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audio recordings during the interviews. The interviews
began with broad, open-ended questions that focused
on the participants’ teaching experiences at the graduate
level. Examples of the introductory questions were
“How long have you taught nursing students at the
graduate education level?” and “At the graduate
education level, what is the most frequent teaching
philosophy?” The interviewer then continued to ask
individual questions concerning teaching at the graduate
education level to elicit personal replies. Examples of
questions were: “How should new nurse educators be
prepared before teaching at the graduate level?” and
“When having academic problems, how should new
nurses seek help?” We framed open-ended questions
to prevent participants from simply agreeing or
disagreeing to avoid participant bias. All researchers
were female nurse educators, with PhDs and experience
in carrying out qualitative research. We collected data
until data saturation occurred from 15 participants,
as no new data were unveiled after reading and rereading
the transcripts.

Data Analysis: We analyzed data using the
conventional content analysis approach.”® All researchers
coded the data. The analysis included four steps:
contextualization, re-contextualization, classification,
and compilation. First, we reviewed each transcript
several times during the operation. After that, we established
the coding for transcripts. Next, we examined all elements
to see if the content met the study’s objectives. We then
identified themes and classifications from the data.
Finally, analyzing data and writing this up discovered
the essence of the phenomena under investigation.”®

Trustworthiness: The study’s trustworthiness
was accomplished utilizing Lincoln and Guba’s
concepts of credibility, confirmability, dependability,
and transferability. To achieve credibility, prolonged
engagement was done by spending enough time to
increase trust and interview participants. To confirm
confirmability, member checking was done by asking
the participants to verify data accuracy during the
interview. Dependability was established by auditing
the trail from data collection to data analysis. Finally,
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for transferability, the study’s design and findings served
as an exemplar for others to use when replicating the
study in similar populations.

Findings

Demographic characteristics

Fifteen participants took part in the study, with
an age range of 51-60 years old and a range of years
of experience teaching at the graduate level of 5-20
years. All were female and taught master’s level students
in clinical and lecture courses with 5-10 nursing
students per class.

Emerging two significant themes from this study
included 1) changing perspectives of nurse educators
and 2) ongoing education for faculty. The following
is a description of each theme and its sub-themes:

Theme 1: Changing perspectives of nurse
educators

This theme was defined as adjusting mindsets
regarding teaching at the graduate level of nurse
educators. Two sub-themes emerged for changing the
perspectives of nurse educators who teach at the master’s
degree level: 1) teaching at the graduate level is teaching
adult learners, and 2) the goal of teaching at the graduate
level is teaching students to be systematic thinkers.

Sub-theme 1: Teaching adult learners

Key participants pointed out that there should
be a shift in educators’ perceptions of adult learners
when teaching graduate students. Understanding learners
is critical in graduate teaching since graduate students
have previously worked, as mentioned by participants
No. 2 and No.7.

“Teaching graduate students is teaching
adults. They have many questions and have
various experiences. It requires good preparation.
We must prepare comprehensive information.
Some students may ask us questions we have
never heard before. What will we do under these
circumstances? It will be a challenge. So,
educators should be keen on the subjects they
teach.” (No.2)
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“It differs from teaching a bachelor’s degree
in that we educate students about illnesses in a
bachelor’s degree, but we teach them to think
more in a master’s degree. So, instructors must
spend more time preparing and reading. We
must grasp the theory and devise instructional
strategies that allow students to think about and
apply what they have learned.” (No.T)

Sub-theme 2: Teaching students to be
systematic thinkers

Teaching undergraduate level may take more
on nursing content. However, teaching with a master’s
degree should not just be about serious nursing content
but teach more about the thinking process. Many
participants noted that educators should teach graduate
students to foster a systematic thinking process and use
itin real-life circumstances, as stated by key participants
No. 1 and No. 14.

“Graduate students can do their searches to
learn whatever they need to know. So, content
instruction is essentially unneeded. Systematic
thinking is critical since we are constructing
the nation’s power. If we continue to educate
them through lectures, their knowledge will
eventually disappear. Teachers need to tell
them how to think in new ways.” (No.1)

“Teaching a master’s degree is different
from teaching a bachelor’s degree because we train
them to think systematically. So, nurse educators
should find teaching methods that enhance
students’ thinking process and help them screen
and analyze information” (No.14).

Theme 2: Ongoing education for faculty by
learning by themselves and learning from others.
This theme had two sub-themes to clarify nurse
educators’ methods of continuous learning for nurse
educators.
Sub-theme 1: Learning by themselves
One key aspect of teaching graduates to
think critically and apply knowledge in practice is that
educators should continually improve their knowledge and
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skills in different ways, as stated by key participants
No. 8 and No. 10.

“I attended the course evaluation meeting
to observe how the course was. It was informative
for me to prepare teaching approaches for graduate
education.” (No.8)

“We should conduct qualitative research if
we know we will teach a qualitative research
class. We must discover ways to develop our
skills. Speaking with other faculty members is
also helpful.” (No.10)

Sub-theme 2: Learning from other sources

Learning from mentors was one approach
for strengthening the competencies of new graduate
educators who desire to teach at the graduate level, as
crucial participants No.3 and 14.

“As a senior educator, I will assign novel
educators to teach an appropriate topic for
them. It should be a subject they have taught
in a bachelor’s degree program. We attempted
to keep them on the same page. It will assist
them in shedding light on those issues.” (No.3)

“Attending with senior educators informed
us of our responsibilities. We should pay
attention and manage our time to assist them
in classes. They will instruct us on how to select
a clinical practice setting for our students.”
(No.14)

Similarly, for new educators with no prior
teaching experience in a master’s degree program,
supervising students to do a thesis is a novel experience.
As aresult, several key participants encouraged learning
by serving as a co—advisor with a senior mentor, as
mentioned by participants No.6 and No.10.

“Seniors can teach us a lot about how to
advise students to conduct a thesis. We can learn
about each other’s styles. When the students
arrived, we went over to see how senior educators
offered advice to the students.” (No.6)
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“To become a thesis supervisor, a new
educator should work as a co-advisor for a few
years before moving to a major advisor position.
We learned from various significant gurus since
each had a unique approach we incorporated
into our own.” (No.10)

Study tours to educational institutions with
graduate degrees are available. Sharing the knowledge
gained from the excursions is another option for new
educators teaching at the graduate level to improve their
skills, as mentioned by vital participants No.5 and 7.

“It is beneficial to take study visits to various
educational institutions. Knowledge management
might share what they have learned. It would
be beneficial if we could share lesson-learning
by breaking them into small groups, such as
Jjunior, middle, and senior educators.” (No.5)

“Because we cannot envision how we will
educate, studying visits from different educational
institutions was a terrific learning experience.”
(No.7)

Discussion

The study’s findings revealed that the main
themes for competency development of new nurse
educators who want to teach at the graduate level
could be divided into 1) changing perspectives of
nurse educators and 2) ongoing education for faculty.
Because most graduate students were of working age
and had a job experience, the study’s findings revealed
that educators should focus on teaching styles for
adult learners. A previous study reported that educators’
roles in adult education were to guide, encourage,
coordinate, and assist learners in overcoming false
beliefs from social conditioning or work environments
to ensure that their students meet the necessary skills
for taking care of patients.”” That means educators’

purpose was not simply to convey knowledge but should
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encourage students to seek knowledge independently.”’
In addition, a previous study reported that adult learners
confront various situational challenges, including income,
family life, health, job conflict, and transportation.®
Furthermore, institutional impediments were university
regulations and procedures that may restrict them from
engaging in educational activities. Finally, for these
adult learners who return to school after a break,
dispositional obstacles or person-specific qualities,
such as fear of failure, attitude toward intellectual work,
and judgments of skills, may provide problems. These
issues highlighted the need for graduate educators’
understanding.”®

The globe has altered dramatically; teaching
at the graduate level aims to enhance graduates to be
systematic thinkers. The study findings might be related
to the rapid changes in environments, such as the VUCA
world, aging society, and the national and global health
care system reform. Therefore, the participants agreed
that teaching nursing students at the graduate level
should enhance them to be systematic thinkers.""'>"?
In addition, because things change so quickly, higher
education professors should have five critical competencies:
1) knowledge of their subject of study, 2) the capacity
to design teaching methods, 3) the ability to assess
learners’ potential and deliver training that is appropriate
for various learners, 4) continual learning, and 5) ongoing
research.”® Similarly, a previous study reported that nurse
educators required the integration of skills, attitudes,
standards, and theoretical knowledge and the skill of
collaboration with other multi-disciplines.®

In addition, since the Thai national nursing
curriculum and global healthcare system have been
reformed rapidly, nurse educators should not stop
learning, but they should have skills for life-long
learning to increase their competencies to understand
all related-nurse education changes.'* The study’s
findings revealed that ways to increase the competencies
of graduate educators could be performed by themselves
either by attending a meeting or conducting research,
or learning from other outsources, such as having
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a mentor and studying tours. This research’s findings
matched those of a previous study, which revealed
that having a mentor was good for the growth of both
new and experienced higher education instructors.*
Mentors assisted new instructors in learning various
topics, including academic society duties and expectations
and vital skills that would help them grow up in
their academic careers.’’ Training with mentors was
a beneficial procedure that might assist new educators
in getting more knowledge and skills in their professions,
including teaching preparation and research skills.”"
The conversation is an excellent technique for new
instructors in mentoring. A previous study emphasized
that interactions between mentors and novice instructors
on various topics might lead to independent professional
growth. Although mentors may have felt at the time
that they were not assisting new instructors as much
as they could have been, trainees affirmed that mentors
provide many advantages.®

The study’s findings revealed that study trips
and information sharing were practical approaches for
graduate educators to strengthen their skills. The study
results were similar to a previous study that discovered
that study tours offered benefits to teachers as they helped
improve their professional and personal development.*®
However, when the study tour was over, the best way
for graduate educators to enhance their potential was
to share their expertise. Sharing information among
scholars will lead to efficient network structures, which
in turn, it will help educators to produce teaching and
learning innovations.>* In addition, information sharing
will assist educators in planning practical teaching,
knowing how to convey knowledge to learners, and
managing time efficiently.*

Limitations

This study’s limitation was that this was the
descriptive experience of Thai nurse educators in northern
Thailand. Therefore, the study findings could not represent

nurse educators to other populations throughout the
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country or other parts of the world. Future research to
see if these viewpoints on the issue that we should create
an approach to develop competencies for teaching students
at the graduate level are comparable or different is needed.

Conclusions and Implications for
Nursing Practices

This qualitative descriptive study’s findings
provide knowledge and understanding about preparing
new nurse educators who want to teach at the graduate
level. This study showed that new nurse educators need
to change their mindset that teaching at the graduate
level is teaching adult learners with the ultimate goal
of enhancing them to be systematic thinkers. In addition,
new nurse educators can prepare themselves by attending
a meeting, conducting research, or learning from other
sources such as mentors and studying tours.

These findings highlighted several important
issues for developing graduate educator competencies.
First, administrators can use data to build the competencies
of graduate educators. For example, senior mentors should
prepare new educators who desire to teach graduate
students. There is also a need for a competency
development program for instructors who will mentor
students for their thesis work. Meanwhile, educators
may use this knowledge to build their competencies
to become successful graduate educators, whether via
developing their area of expertise or as competent

thesis advisers.
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