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Abstract: The shift from a VUCA (Volatile, Uncertain, Complex, Ambiguous) world to
the BANI (Brittle, Anxious, Nonlinear, Incomprehensible) era brings unique challenges to
healthcare, demanding a re-evaluation of essential competencies for nursing professionals.
This article identifies five core competencies critical for nursing personnel in the BANI era:
adaptability, emotional resilience, technological and digital literacy, interdisciplinary
collaboration, and ethical decision-making. A comprehensive learning program is proposed
to develop these competencies in nursing students, emphasizing alignment with ASEAN
University Network-Quality Assurance (AUN-QA) criteria, specifically Criteria 1-8, to ensure
educational quality and relevance. Detailed learning modules are outlined, each structured to
support competency development through evidence-based teaching methods, while
Criteria 5 (Academic Staff), 6 (Student Support Services), and 7 (Facilities and Infrastructure)
reinforce the program’s foundational support. Assessment strategies are integrated to
focus on outcome-based education, evaluating graduates’ readiness to meet the demands
of the modern healthcare environment. Additionally, the potential for adapting this
competency-based program to other health science disciplines is discussed, underscoring
its wider applicability across the healthcare sector.
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Navigating the BANI Era in Nursing Education Programs

Introduction

This article serves as a roadmap for educators
to design nursing programs that align with AUN-QA
criteria, focusing on developing core competencies
essential for thriving in the BANI era. These include
adaptability, emotional resilience, technological and
digital literacy, interdisciplinary collaboration, and
ethical decision—-making. As the healthcare landscape
evolves from VUCA (Volatile, Uncertain, Complex,
Ambiguous) to BANI (Brittle, Anxious, Nonlinear,
Incomprehensible), new challenges necessitate
reevaluating the skills required by healthcare professionals.
To address these challenges, nursing education programs
must align with frameworks like AUN-QA to develop
these competencies.

Recognizing this need, numerous health science
programs—including medicine, public health, and allied
health—have begun aligning their educational frameworks
with quality assurance standards, such as the ASEAN
University Network-Quality Assurance (AUN-QA)
criteria and the European Association for Quality
Assurance in Higher Education (ENQA) standards.'
These frameworks emphasize competencies that align
with the demands of the BANI era, promoting resilience,
adaptability, and interdisciplinary collaboration among
future professionals. "’

The AUN-QA criteria provide a structured,
outcome-based approach to ensure quality in education
programs. Key concepts include Criterion 1: Expected
Learning Outcomes, which emphasizes defining clear,
measurable outcomes aligned with industry needs;
Criterion 2: Program Structure and Content, focusing
on designing relevant and up-to-date curricula;
Criterion 3: Teaching and Learning Approach, promoting
diverse, student-centered learning experiences;
Criterion 4: Student Assessment, which ensures
assessments accurately measure learning outcomes;
and Criterion 5: Academic Staff, which emphasizes

the importance of qualified, competent, and sufficient
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academic staff to support high standards in education
and research. Additionally, Criterion 6: Student Support
Services highlights the need for adequate academic
and non-academic support services to promote student
success, while Criterion 7: Facilities and Infrastructure
ensures that physical resources like libraries, laboratories,
and information technology (IT) systems are available,
accessible, and safe for all students. Criterion 8: Output
and Outcomes, which evaluates the program’s effectiveness
in preparing graduates to meet professional demands.*
Together, these criteria guide curriculum design, support
services, and continuous improvement, fostering
competencies essential for healthcare professionals to
meet the complexities of the BANI era with a strong
foundation in technical skills and ethical decision-making.

This article focuses on nursing education
programs, yet the approach discussed here holds
potential for adaptation across health science disciplines
to ensure that all professionals are equipped to thrive
in a complex, evolving healthcare environment.
Building on this premise, the article sets forth four key
objectives to advance nursing education programs in
response to the BANI era. First, it identifies the crucial
competencies that nursing professionals need to meet
the demands of the BANI landscape. Second, it
proposes a comprehensive learning program tailored
to equip nursing students with these skills. Third, the
article emphasizes the importance of aligning this
program with AUN-QA criteria to uphold educational
quality and relevance across Southeast Asia and
beyond. Finally, to ground these recommendations in
practical reality, it provides real-world examples and
insights drawn from evidence-based research.

This article aims to contribute meaningfully to
the evolving dialogue on health sciences education in
the BANI era by achieving these objectives. While
centered on nursing, the proposed alignment framework
can be adapted to other healthcare disciplines, ensuring
that all future professionals are equipped to thrive amid
the complexities of modern healthcare.

Pacific Rim Int J] Nurs Res ¢ July-September 2025



Phensiri Dumrongpakapakorn et al.

Understanding the BANI Era

The transition from VUCA to BANI marks a
significant shift in how we perceive and respond to global
complexity, particularly within the healthcare sector.
The BANI era—an acronym for Brittle, Anxious, Nonlinear,
and Incomprehensible—introduces distinct challenges
that necessitate a profound re-evaluation of the
competencies required by nursing professionals.’”’

Firstly, the “brittle” nature of systems and structures
in the BANI framework reflects the fragility of systems
once considered stable. This fragility became evident
in healthcare during the COVID-19 pandemic, where
the rapid collapse of medical supply chains and the
sudden strain on healthcare infrastructure underscored
the system’s vulnerabilities.® As healthcare increasingly
relies on technology, these vulnerabilities are further
amplified, making the need for robust, adaptable
systems more critical than ever.’

In addition to system fragility, the BANI era also
brings heightened anxiety, driven by the uncertainty
and unpredictability that now permeates the healthcare
environment. Healthcare professionals, particularly
nurses, face the dual pressures of adapting to constantly
evolving technologies and protocols while managing
complex patient care needs. This constant state of flux
has contributed to significant increases in burnout rates,

with anxiety playing amajor role.>"°

The psychological
toll of working in such high-stress environments
cannot be underestimated, as it directly impacts job
satisfaction, retention rates, and overall mental health
among nursing staff.'!

The nonlinearity of outcomes in the BANI era
further complicates the landscape. Traditional, linear
approaches to problem-solving are increasingly
inadequate in addressing the complex interactions
within healthcare systems. Minor issues can rapidly
escalate into major crises, as the delayed responses to
early COVID-19 outbreaks resulted in disproportionately

severe outcomes.'” This nonlinearity demands that
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nursing professionals develop technical skills and the
ability to anticipate and manage unpredictable challenges.

Finally, the incomprehensibility of the BANI era
highlights the difficulty in understanding and managing
the rapid shifts in healthcare driven by technological and
systemic complexities. For healthcare professionals,
incomprehensibility refers to the unpredictability and
lack of clarity in navigating the advancements of
medical technologies, such as artificial intelligence,
telemedicine, and genomic medicine. This constant
influx of new technologies often lacks standardized
guidelines for their application, making it difficult for
healthcare providers to integrate these tools into clinical
practice effectively. Furthermore, as healthcare systems
become increasingly digitized and interconnected,
professionals are inundated with massive amounts of
data, often difficult to interpret or utilize meaningfully.
This results in decision fatigue and an increased risk
of errors in patient care.>"?

The incomprehensibility of these developments
can manifest in several ways, such as the inability to
fully grasp the implications of Al-driven diagnoses or
the challenges in maintaining the privacy of patient
data across digital platforms. This knowledge gap may
widen if left unaddressed, leading to suboptimal care
delivery and alack of trust in technological innovations.
Therefore, it becomes critical for healthcare professionals
to continuously engage in education and training to keep
pace with these developments, ultimately safeguarding
the quality and safety of patient care."*

Inlight of these challenges, the BANI era underscores
nursing professionals’ need to develop competencies
that extend beyond traditional clinical skills.® To
effectively navigate this complex landscape, they must
be emotionally resilient,’ technologically proficient,*"®
and capable of adapting to rapidly changing environments.
Additionally, interdisciplinary collaboration and ethical
decision-making have emerged as crucial competencies
in this era. The ability to work cohesively with professionals
from various fields—such as physicians, IT specialists,
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and social workers—enhances patient outcomes by
ensuring a holistic and coordinated approach to care.'®
Furthermore, as nurses increasingly face ethical dilemmas
due to advances in medical technology and resource
limitations, sound ethical decision-making frameworks
are vital. These competencies call for an evolution in
nursing education to ensure that graduates are prepared
to survive and thrive in this demanding era."*

Crucial Competencies for Nursing
Personnel

Central to the program’s alignment with AUN-QA
standards is the recognition that the five competencies
serve as essential learning outcomes for nursing
students. Programs must align their structure, teaching
methods, and assessments to ensure these competencies
are effectively developed, as emphasized by AUN-QA
standards. This alignment not only supports student
achievement but also ensures institutional compliance.
Moreover, as the complexities of the BANI era reshape
healthcare, nursing professionals must cultivate these
core competencies—adaptability, emotional resilience,
technological and digital literacy, interdisciplinary
collaboration, and ethical decision-making—to meet
emerging demands, with complementary skills
enhancing their application in practice.

Adaptability: In an environment where constant
change is often unpredictable, adaptability is critical.
Nursing professionals must be able to adjust quickly
to new situations, technologies, and patient needs. This
competency benefits from complementary skills like
lifelong learning and self-reflection. Lifelong learning
encourages a mindset of continuous growth, helping
nurses stay current with advances in healthcare and
refine their practices. Self-reflection supports personal
growth, enabling nurses to assess their responses to
challenges and learn from experiences.”

Emotional Resilience: The ability to manage

stress and maintain mental well-being in high-pressure
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environments is vital, especially as anxiety and burnout
become more prevalent in the BANI era. Emotional
resilience training and a complementary growth mindset
equip nursing professionals to face uncertainty with optimism
and adaptability. A growth mindset—a perspective that views
challenges as opportunities for development—fosters
resilience by encouraging proactive responses to obstacles.
Together, emotional resilience and a growth mindset help
nurses navigate the complexities of modern healthcare
with composure and confidence."® ™"

Technological and Digital Literacy: As healthcare
becomes increasingly digitized, technological literacy
is no longer a supplementary skill but a core competency.
Nurses must be proficient in using various healthcare
technologies, including Al, telehealth tools, and electronic
health records (EHRs). Digital literacy further enhances
this competency by encompassing critical evaluation,
content creation, and data analysis skills. This broader
skill set allows nurses to make informed clinical decisions,
contribute to health research, and ethically manage
digital information, ensuring responsible integration
of technology into practice."*"” Program infrastructure,
aligned with AUN-QA Criterion 7, supports these skills
through advanced labs, healthcare software, and IT
systems. These resources prepare students to integrate
technology effectively into patient care.

Interdisciplinary Collaboration: Effective
collaboration with professionals from diverse fields,
such as medicine, IT, and social work, is essential in
the BANI era, where healthcare is increasingly team-based
and patient—centered. " This competency is strengthened
by soft skills, such as communication and teamwork,
foundational to successful interdisciplinary collaboration.'®
Soft skills enable nurses to foster patient trust, coordinate
care effectively, and adapt to diverse cultural perspectives
within healthcare settings. By embedding soft skills
training into nursing education, future nurses are better
prepared to work cohesively across disciplines, enhancing
patient outcomes through comprehensive, holistic care.

Finally, ethical decision-making remains a

foundational competency for nursing professionals,
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closely linked to each of the core competencies above.>
Navigating complex moral dilemmas with integrity
and professionalism is critical in the BANI era, and ethical
decision-making frameworks within nursing education
help prepare students to handle the difficult situations
they will inevitably encounter. This competency reinforces
the integrity of the nursing profession and supports
improved patient care by emphasizing accountability,

. . 20-22
transparency, and respect for diverse perspectives.

The Imperative for Aligning with
AUN-QA Criteria

To ensure that nursing education programs are
equipped to meet the challenges of the BANI era, it is
crucial to align these programs with the ASEAN
University Network-Quality Assurance (AUN-QA)
criteria. This alignment not only enhances the quality
and relevance of nursing education but also ensures
that graduates are fully prepared to meet the demands
of the global healthcare environment.>*

Firstly, aligning nursing education programs
with AUN-QA criteria is essential for maintaining
international standards.”* The AUN-QA criteria are
designed to ensure that educational programs across
Southeast Asia meet globally recognized standards,
which is particularly important in an increasingly
interconnected world. For nursing programs, aligning
with these criteria ensures that graduates are equipped
with competencies applicable in diverse healthcare
settings worldwide (AUN-QA, 2020). Recent
analyses have demonstrated that programs aligned with
international quality assurance frameworks produce
graduates who are better prepared for global healthcare
challenges, leading to higher employability and mobility.”

Additionally, outcome-based education, as
emphasized by the AUN-QA criteria, is increasingly
recognized as crucial in preparing students for the
workforce, especially in the unpredictable BANI era.

AUN-QA’s emphasis on outcome-based learning
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ensures that nursing programs are designed with clear,
measurable outcomes that align with the needs of the
healthcare industry. Recent studies have shown that
outcome-based approaches in nursing education led
to improved critical thinking, problem-solving skills,
and adaptability among graduates, essential for
navigating modern healthcare’s complexities.” >*

Moreover, the AUN-QA framework promotes
continual improvement, vital in the rapidly evolving
BANI era. This approach ensures that nursing programs
are regularly reviewed and updated in response to new
developments in healthcare, including technological
advancements and changing patient care models.”"
Evidence from recent studies indicates that programs
adhering to a continual improvement model are more
successful in integrating emerging healthcare trends,
thereby better—preparing students for future challenges.>*

Enhancing graduate employability is another
significant benefit of aligning nursing programs with
AUN-QA criteria. Graduates from AUN-QA accredited
programs are highly sought after in the global job market,
asemployers value the rigorous training and comprehensive
education these programs provide.?® This alignment
ensures that nursing graduates are well-equipped to
handle complex and dynamic healthcare environments.
A recent survey found that employers in both public
and private healthcare sectors prefer candidates from
accredited programs, citing their superior readiness to
meet the job demands.*?®

Finally, aligning nursing programs with AUN-QA
criteria strengthens ethical and professional standards.
Ethical decision-making is a cornerstone of nursing
practice, especially in the morally complex BANI era.
AUN-QA ’scriteriaensure thatethics and professionalism
are integral components of the nursing curriculum,
preparing students to navigate the ethical challenges
they will face in their careers. Recent research highlights
the importance of strong ethical foundations in nursing
education, linking it to improved patient outcomes and

higher levels of trust in healthcare providers.”®**
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In conclusion, aligning nursing programs with
AUN-QA criteria is beneficial—it is essential to ensure
that nursing education remains relevant, rigorous, and
capable of producing professionals who can meet the
demands of the BANI era. This alignment guarantees
that nursing graduates are technically skilled, ethically
grounded, globally competitive, and fully prepared for
the complexities of modern healthcare.

Proposed Learning Program for Nursing

Students (Aligned with AUN-QA Criteria)

Building on the identified competencies and the
importance of alignment with AUN-QA criteria, the
following learning program is proposed for nursing
students. This program aims to equip students with the
skills and knowledge necessary to thrive in the BANI
era while ensuring that their education is of the highest
quality.

The curriculum is set to be structured around
the core competencies essential for nursing personnel
in the BANI era: adaptability, emotional resilience,
technological and digital literacy, interdisciplinary
collaboration, and ethical decision-making. These
competencies will be translated into specific learning
outcomes, ensuring that students develop practical
skills that are both measurable and applicable in real-
world settings. This approach directly aligns with
AUN-QA Ceriterion 1, which emphasizes that programs
need clear, well-defined learning outcomes.*

To ensure Outputs and Outcomes (AUN-QA
Criterion 8), the program is designed to include rigorous
assessment strategies to evaluate the extent to which
students achieve the intended learning outcomes. By
focusing on outcome-based education, the program
seeks to ensure that graduates possess the competencies
to succeed in the BANI era, enhancing their employability
and readiness for professional practice. This emphasis
on producing high-quality graduates who are well-prepared

for the challenges of the modern healthcare environment
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is a key component of the program’s alignment with
AUN-QA standards.”

Learning Modules Aligned with Core
Competencies and AUN-QA Criteria

To strengthen alignment with AUN-QA
standards, this section highlights how the program
structure, teaching approaches, and assessment
methods foster the development of all five core
competencies—adaptability, emotional resilience,
technological and digital literacy, interdisciplinary
collaboration, and ethical decision-making—in students.
Criterion 1 ensures that these competencies are explicitly
defined as clear, measurable learning outcomes,
forming the program’s foundation. Criterion 3 supports
teaching these competencies through innovative,
student-centered approaches such as simulation-based
and problem-based learning activities. For instance,
adaptability is taught through high-pressure simulations
that encourage flexibility, while technological literacy
is fostered through hands-on training with advanced
healthcare tools. Assessment methods under Criterion
4, such as reflective journals and competency-based
evaluations, ensure that each competency is measured
effectively, while Criterion 7 reinforces access to
cutting-edge facilities and technologies that enhance
digital literacy. These modules are designed to meet
current and emerging healthcare needs, equipping
students with adaptable, practical skills essential for
thriving in the BANI era.

Adaptability: Adaptability training is integrated
into courses and simulations that place students in
unpredictable, high—pressure scenarios. These exercises
are intended to help students develop flexibility and
quick thinking, preparing them to handle the uncertainties
of the BANI era. This approach is consistent with AUN-QA
Criterion 2, which stresses the importance of ensuring
that the content and structure of programs respond to
the current and future demands of the profession.>
Additionally, adaptability is reinforced through AUN-QA
Criterion 5 (Academic Staff), as faculty members play
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a crucial role in guiding students through challenging
scenarios and offering feedback for continuous
improvement.

Emotional resilience: Emotional resilience
workshops help students build the mental and emotional
fortitude to cope with anxiety and burnout.>® Focusing
on stress management, mindfulness, and emotional
intelligence, these workshops align with AUN-QA
Criterion 3, which requires programs to develop
students’ personal qualities and professional ethics.”’
Growth mindset principles are incorporated into these
workshops, helping students view challenges as
opportunities for growth and resilience.”® Additionally,
AUN-QA Criterion 6 (Student Support Services)
is met by providing mental health resources and guidance
to support students’ emotional well-being.>*

Technological and Digital Literacy: Students
receive comprehensive training on healthcare technologies,
including Al, telehealth tools, and electronic health
records (EHRs). This hands-on learning approach
ensures that students become proficient in using these
technologies, essential for maintaining high standards
of care in the BANI era. This focus on technological
and digital literacy supports AUN-QA Ceriterion 2 and
Criterion 3, emphasizing integrating relevant educational
technologies and innovative teaching methods."'**®
AUN-QA Criterion 7 (Facilities and Infrastructure)
is also addressed by ensuring students access up-to-date
technology, labs, and resources needed for digital learning
and practical training. These facilities play a pivotal role
in fostering technological and digital literacy, ensuring
students are well-equipped to integrate technology
into patient care and meet global healthcare demands.

Interdisciplinary Collaboration: Interdisciplinary
collaboration is cultivated through group projects that
involve students from various healthcare disciplines,
such as medicine, social work, and IT. These projects
emphasize teamwork and communication—crucial soft
skills that enhance collaboration in diverse healthcare
settings. This aligns with AUN-QA Criterion 3, which
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highlights the need for interdisciplinary and collaborative
learning experiences, "® and is reinforced by AUN-QA
Criterion 5 by including academic staff who model
effective interdisciplinary teamwork and support
collaborative learning.

Ethical Decision-Making: Ethical decision-making
frameworks are planned to be embedded into the curriculum
through case-based learning. This approach will help
students navigate complex moral dilemmas with integrity
and professionalism, aligning with AUN-QA Criterion 2
and Criterion 3, which focus on developing students’
ethical competencies and ensuring that the program
content remains relevant and comprehensive.**** The
ethical component of the curriculum is also supported
by AUN-QA Criterion 8 (Outputs and Outcomes), as
assessments in this area ensure that graduates meet high
ethical and professional standards.

Diverse teaching methods are employed to
support competency development further to ensure
comprehensive learning experiences. The teaching
methods employed in this program will combine
traditional and innovative approaches to facilitate
comprehensive learning. Blended learning is expected
to combine online lectures with in—person practical
sessions, providing flexibility while ensuring students
have ample opportunities to apply theoretical knowledge.*®
This method aligns with AUN-QA Criterion 3, which
encourages using diverse teaching and learning strategies
appropriate to the intended learning outcomes.*

Problem-based learning (PBL) is another key
teaching method that needs to be implemented. Students
will work on real-world problems in small groups,
encouraging them to research, discuss, and develop
solutions collaboratively.*® This method supports AUN-QA
Criterion 3, which emphasizes student-centered learning
approaches that encourage active learning and critical
thinking.

Simulated clinical environments will be utilized
toreplicate complex clinical situations, allowing students
to practice skills in a controlled, safe environment. This
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approach corresponds to AUN-QA Criterion 3 by
providing practical, experiential learning opportunities
that prepare students for real-world clinical settings.

Regular reflective journals and discussions are
anticipated to be integrated into the curriculum to foster
self-awareness and critical thinking, which are crucial
for emotional resilience and ethical practice.>” Reflective
practice aligns with AUN-QA Criterion 3 by encouraging
personal and professional development through
self-reflection.

In tandem with innovative teaching methods,
a comprehensive assessment strategy evaluates the
mastery of these competencies, ensuring graduates are
ready to meet real-world challenges. The assessment
strategy employed in this program will be comprehensive
and aligned with outcome-based education principles.
Competency-based assessments are planned to evaluate
students’ mastery of the core competencies through
practical applications, such as OSCEs (Objective
Structured Clinical Examinations ). These assessments
will ensure that students not only absorb knowledge
but can also apply it effectively in real-world situations.*
This approach aligns with AUN-QA Ceriterion 1 and
Criterion 4, ensuring that assessments are directly

linked to the intended learning outcomes and are

appropriate for measuring the competencies required
for professional practice.

Formative assessments, including quizzes, peer
assessments, and feedback sessions, are intended to monitor
student progress and identify areas for improvement
throughout the program. These assessments will support
AUN-QA Criterion 4, which stresses the importance
of using assessments to continuously improve the quality
of education and student learning outcomes.”

Summative assessments, such as end-of-term
exams, capstone projects, and final clinical evaluations,
will assess students’ overall competence concerning
the program’s learning outcomes. These assessments
ensure compliance with AUN-QA Criterion 1, ensuring
the final evaluations are comprehensive and reflect the
program’s goals.”

Continuous feedback from students and faculty
will refine the program, ensuring it remains responsive
to the evolving needs of healthcare education. This
process will support AUN-QA Criterion 4, which
requires programs to include continual improvement
mechanisms based on regular feedback and evaluation.”’
The table below summarizes how each core competency
aligns with specific AUN-QA criteria, enhancing
nursing education’s relevance in the BANI era.

Table 1. Alignment of core competencies with AUN-QA criteria, learning activities, and assessment methods

for nursing education in the BANI era

Core Aligned. AUN_QA Learning activities Assessment methods
competency criteria

Adaptability Criterion 1 (Learning Simulations in unpredictable OSCEs; competency-based
Outcomes), Criterion 2 scenarios; case studies focusing assessments in simulations;
(Program Content), on flexibility; self- reflection reflective journals; competency -
Criterion 5 (Academic exercises based simulations, self-reflection
Staff), Criterion 4 exercises
(Assessment)

Emotional Criterion 1 (Learning Workshops on stress Formative quizzes on resilience

resilience Outcomes), Criterion 3 ~ management, mindfulness, strategies; peer and instructor
(Teaching Approach), and emotional intelligence; feedback on workshops; reflective
Criterion 6 (Student growth mindset discussions journals; Formative assessments
Support Services), (e.g., reflective journals, peer
Criterion 4 (Assessment) feedback)
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Table 1. Alignment of core competencies with AUN-QA criteria, learning activities, and assessment methods

for nursing education in the BANI era (Cont.)

Core Aligned AUN-QA
competency criteria

Learning activities

Assessment methods

Technological & Criterion 1 (Learning
Outcomes ), Criterion 2
(Program Content),
Criterion 3 (Teaching
Approach), Criterion 7
(Facilities and Infrastructure),
Criterion 4 (Assessment)

digital literacy

handling

Hands-on training with EHRs, Practical exams in digital

Al tools, and telehealth systems; competencies; case-based
case-based digital literacy
discussions on ethical data

assessments on digital decision-
making; skills lab evaluations;
Practical exams in digital
competencies, formative feedback
on case-based tasks

Interdisciplinary Criterion 1 (Learning

Group projects with students

Peer assessments; group project

collaboration Outcomes), Criterion 3 from other disciplines; teamwork ~evaluations; feedback on
(Teaching Approach), exercises; simulations in teamwork and communication
Criterion 5 (Academic multidisciplinary scenarios  from interdisciplinary instructors
Staff), Criterion 4
(Assessment)

Ethical Criterion 1 (Learning Case-based learning on Case study analysis; end—of-course

decision-making Outcomes ), Criterion
2 (Program Content),
Criterion 3 (Teaching
Approach), Criterion 8
(Outputs and Outcomes)

ethical dilemmas; discussions summative assessments; evaluations
on professional standards;
role-playing exercises

of ethical decision-making skills

Overall program Criterion 4 (Assessment), Continuous student and

quality

Criterion 8 (Outputs and  faculty feedback sessions;

Comprehensive final exams; capstone
projects; employment and alumni

Outcomes) curriculum evaluations; surveys to evaluate program
outcome-based program effectiveness
adjustments
Ethical Considerations Conclusion

Although this article presents a conceptual
proposal for a future nursing education program,
ethical considerations remain paramount. Cultural
sensitivity will be prioritized during implementation,
with workshops featuring case studies tailored to diverse
cultural contexts. Any research or data collection related
to the program will adhere to ethical standards outlined
in the Declaration of Helsinki. Approval from an
institutional review board (IRB) will be sought, ensuring
confidentiality, informed consent, and transparency.

Vol. 29 No. 3

The transition to the BANI era presents unique
challenges for nursing professionals, necessitating an
evolution in nursing education. This article proposes
a comprehensive learning program aligned with
AUN-QA criteria to develop five key competencies:
adaptability, emotional resilience, technological and
digital literacy, interdisciplinary collaboration, and
ethical decision-making. AUN-QA Criteria 1 -4 support
these competencies, with additional reinforcement from
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Criteria 5-7 through qualified staff, robust support
services, and advanced facilities.

By aligning with AUN-QA standards, including
Criterion 8 (Outputs and Outcomes ), this program ensures
graduates are well-prepared to navigate the complexities
of modern healthcare. The proposed framework also
holds potential for adaptation in other health science
disciplines, emphasizing the importance of resilience,
adaptability, and ethical practice in diverse healthcare
contexts.

Future Directions

While this proposed program aligns nursing
education with essential competencies, extending these
efforts beyond academic settings is vital. Hospitals and
healthcare institutions should implement dedicated training
courses for newly graduated nurses. For example, artificial
intelligence (AI) literacy boot camps and interdisciplinary
collaboration workshops can bridge the gap between
theoretical education and practical application,
enhancing preparedness for real-world challenges.
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